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Abstract 
Low reading interest among elementary students is a global concern that affects literacy 

development and academic performance. This study aimed to investigate how the 

application of constructivist learning theory, supported by environmental and cultural 

relevance, can enhance reading interest among fourth-grade students at Elementary School 

Unismuh Makassar. A Classroom Action Research (CAR) design was used, involving 30 

fourth-grade students over two cycles. Each cycle followed the stages of planning, 

implementation, observation, and reflection. Data were gathered through observations, 

questionnaires, interviews, and documentation to assess changes in reading interest and 

comprehension. The implementation of constructivist-based strategies increased the 

percentage of students who read regularly from 40% to 70%. Participation in group 

discussions rose from 60% to 85%, and reading comprehension improved, with 80% of 

students demonstrating a solid grasp of the material. Contextual materials based on 

students' local environment and culture played a significant role in fostering motivation. 

This study contributes to the field of education by demonstrating that constructivist 

learning, when adapted to local contexts and supported by culturally relevant materials, can 

significantly improve reading interest and comprehension offering a replicable model for 

literacy enhancement in similar educational settings worldwide. 
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1. Introduction 
The low reading interest among elementary school students is influenced by several factors, including the 

lack of reading habits in both school and home environments, unengaging teaching methods, and limited reading 
materials that align with students' interests and developmental stages (Dowd et al., 2017; Park, 2008). 
Traditional instructional approaches, often characterized by teacher-centered learning and passive knowledge 
reproduction, tend to fail in actively engaging students, leading to a monotonous learning process that lacks 
meaningful reading experiences. Several studies highlight the limitations of these traditional methods and 
suggest alternative approaches that can enhance student engagement and learning outcomes (Guthrie et al., 
2012; Lutz et al., 2006; Wigfield et al., 2008). In this context, the learning environment, both at home and in 
school, plays a critical role in shaping students' attitudes toward reading. A supportive and stimulating 
environment can significantly influence a student's motivation to read (Niklas et al., 2020; Xiao et al., 2024). 

Low reading interest among elementary school students is influenced by several factors, including the lack 
of reading habits at both school and home, unengaging teaching methods, and the limited availability of reading 
materials that align with students’ interests and developmental stages (Anangisye, 2020; Clemens et al., 2016). 
Traditional teaching approaches often fail to actively engage students, leading to a monotonous learning process 
and limited meaningful reading experiences. Several studies highlight the benefits of alternative instructional 
methods that enhance student engagement and improve reading outcomes (Minalla, 2023). In this context, the 
educational setting, whether at home or in school, is essential in influencing students' perspectives on reading. 
An encouraging and engaging atmosphere can greatly affect students' enthusiasm for reading (Romero-
Gonza lez et al., 2023). 

Constructivist learning theory, rooted in the works of Piaget and Vygotsky, emphasizes that students 
actively construct their own knowledge through engagement and interaction with their environment. This 
approach contrasts with traditional, lecture-based education, which often leads to passive learning and potential 
misconceptions (Mohammed et al., 2020; Tafrova-Grigorova, 2016). In the context of reading, this approach can 
be implemented through strategies such as group discussions, project-based learning, and using reading 
materials that are interesting and relevant to students’ personal experiences, including topics related to the 
environment (Behjat, 2011; Sanz, 2020). By applying this approach, students are not just passive recipients of 
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information; instead, they become active participants who derive meaning from what they read (Ausubel et al., 
1978). 

This study aims to explore the application of constructivist theory in enhancing reading interest among 
fourth-grade students at Elementary School Unismuh Makassar, particularly by integrating environmental 
topics. With this approach, it is expected that students will be more motivated to read, have more meaningful 
learning experiences, and improve their comprehension skills (Moretti et al., 2019). Additionally, this study 
seeks to contribute to the development of literacy strategies in elementary schools, emphasizing the importance 
of creating a learning environment that fosters reading habits (Abildina et al., 2024; Almaguer, 2018). 

At Elementary School Unismuh Makassar, low reading interest among students has become a pressing 
issue that needs to be addressed. Preliminary observations revealed that many students are not enthusiastic 
about reading activities, whether in the classroom or at the library. This is evident in the low frequency of 
students using their free time for reading, minimal participation in school literacy activities, and a greater 
interest in using gadgets rather than reading books (Rico-Juan et al., 2024; Wang et al., 2019). Moreover, the 
limited availability of reading materials that match students’ interests and developmental stages further 
exacerbates this issue. The available reading materials are often less engaging, both in terms of themes and 
visual appeal (Stanovich, 2000). Furthermore, the teaching methods used by teachers are still largely traditional, 
such as passive reading of texts without involving students in exploring or discussing the reading content 
(Minalla, 2023). Support from both family and school environments in nurturing reading habits is also 
inadequate. Parents tend to provide little encouragement or modeling of reading habits at home, and literacy 
programs in schools have not been implemented consistently (Ross et al., 2015). 

To improve students' reading interest through innovative and interactive learning approaches, the 
application of constructivist theory can be highly effective. Constructivist theory emphasizes that students 
actively construct their own knowledge through experiences and interactions, rather than passively receiving 
information from teachers, this approach places students at the center of the learning process, making them 
active participants who engage with the material in meaningful ways (Allen, 2008; Kang et al., 2010; Tafrova-
Grigorova, 2016). The novelty of this study lies in its focus on using constructivist theory to enhance students’ 
reading interest through active engagement in group discussions and reading projects. This approach differs 
from previous studies, such as those emphasizing national literacy programs or the use of digital reading 
applications, which often rely on technology as the main attraction (Fang et al., 2016; Tanti & Buhalis, 2017). 
Instead, this study highlights the importance of locally contextualized reading materials and active student 
participation in understanding the meaning of the text, particularly with regard to environmental topics. This 
study also seeks to integrate local content and themes relevant to students' daily lives in Makassar, making 
reading more engaging and meaningful (Ivey & Johnston, 2015). Moreover, this study focuses not only on 
improving technical reading skills but also on fostering intrinsic motivation for independent reading among 
students. 

Traditional learning media often present limitations in fostering student engagement, primarily due to 
their lack of contextual relevance and interactivity (Dunleavy et al., 2009). Conventional tools such as textbooks 
frequently fail to resonate with students' everyday experiences, resulting in diminished motivation and a 
perception of reading as a tedious rather than enriching activity (Barber & Klauda, 2020). Furthermore, text 
heavy and passive instructional methods tend to inhibit active participation and critical thinking. While 
technology enhanced media offer potential, their effectiveness remains limited when utilized primarily for 
entertainment rather than for pedagogical enrichment (Renzulli & Reis, 2012). In response to these challenges, 
there is a growing emphasis on adopting interactive and contextually grounded learning approaches. 
Constructivist-based strategies, particularly those incorporating project based and collaborative learning, have 
shown promising results in enhancing students' reading engagement and comprehension across various 
educational settings. However, a notable gap remains in integrating culturally and locally relevant content 
within constructivist frameworks, particularly in developing regions. Addressing this gap, the present study 
introduces a contextualized learning model that leverages local environmental themes to promote reading 
interest and literacy development among students. 

2. Method 
To identify and enhance students' reading interest through the application of constructivist theory in the 

learning process, this study was conducted at Elementary School Unismuh Makassar with fourth-grade students 
as the research subjects. This research uses the Classroom Action Research (CAR) method (Figure 1), which is 
generally a qualitative approach, but also integrates quantitative elements through the use of questionnaires to 
measure changes in reading interest (Khatter et al., 2024). This methodological combination follows a mixed-
methods approach. The research is divided into two cycles, each consisting of four stages: planning, 
implementation, observation, and reflection. Data are analyzed using a mixed-methods approach, combining 
qualitative and quantitative analysis. Qualitative data are analyzed through descriptive methods, which include 
data reduction, data presentation, and drawing conclusions. Quantitative data from the questionnaires are 



Journal of Environment and Sustainability Education, 3(1), 2025, 108-114 

110 

 

analyzed to determine changes in students' reading interest by comparing pre-test and post-test results. This 
study uses the Classroom Action Research (CAR) model as the theoretical framework. According to Kemmis & 
McTaggart (2000), CAR is a cyclical process consisting of planning, action, observation, and reflection. This 
framework allows for continuous evaluation and improvement of teaching through iterative cycles. The study is 
conducted in two cycles. Each cycle lasts approximately 4–6 weeks, providing enough time to implement the 
planned strategies and observe their impact. This research combines both qualitative and quantitative data, 
following a mixed-methods approach. Qualitative data provide an in-depth understanding of student 
engagement, while quantitative data from the questionnaires offer measurable insights into changes in reading 
interest. The use of CAR enables reflection and continuous improvement, which is the core characteristic of the 
cyclical nature of this method (Altrichter et al., 2002; Kemmis et al., 2014).  

 
Figure 1. Classroom Action Research (CAR) method 

3. Results and Discussion 
This research collects data from multiple sources to evaluate the application of constructivist theory in 

enhancing the reading interest of fourth-grade students at Elementary School Unismuh Makassar, with a specific 
focus on incorporating environmental themes. The data collected includes direct observation, interviews, 
documentation, and questionnaires given to students before and after the implementation of the method. During 
the implementation of the first and second cycles, the researcher observed student engagement in reading 
activities related to environmental topics. Observations were made during each learning session, noting the level 
of student involvement in group discussions, comprehension of the reading material, and their enthusiasm 
during reading activities related to the environment. The observation results indicated that in the first cycle, 
some students remained passive, although there was an improvement for the majority of students in the second 
cycle, where they became more actively engaged in discussions and the exploration of environmental reading 
materials. 

Interviews were conducted with the teacher and several students to explore their perceptions of the 
reading instruction, particularly focusing on how environmental topics were incorporated. The teacher stated 
that the use of the constructivist method, particularly with the inclusion of environmental themes, successfully 
made students more interested and involved in reading activities. Students also expressed that they found it 
more enjoyable to read materials related to local environmental issues and their daily lives. 
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Documentation, including photos of learning activities, student works, and field notes, was also used to 
gather empirical evidence regarding the development of students' reading interest in environmental topics. The 
photos showed students who were more enthusiastic about participating in group discussions and reading 
projects related to environmental issues. The student works related to the reading materials also indicated 
improved comprehension and creativity, especially when the topics were connected to their immediate 
surroundings and local environmental concerns. 

Before and after the intervention, a reading interest questionnaire was distributed to all students to 
measure changes in their reading interest, particularly focusing on environmental themes. The questionnaire 
contained questions about reading habits outside of class, types of books of interest (especially those related to 
the environment), and their motivation toward reading activities. The results of the questionnaire showed a 
significant improvement, with the majority of students reporting more interest in reading about the 
environment after the constructivist-based instruction was implemented. Before the first cycle, the distributed 
questionnaire indicated that 40% of students rarely read outside of class, 35% read occasionally, and 25% read 
with moderate frequency. After the first cycle, the questionnaire results showed improvement, with 50% of 
students reading more often outside of class, 30% reading occasionally, and 20% still rarely reading. After the 
second cycle, the questionnaire results were even more promising, with 70% of students reporting that they 
read more frequently, 20% reading occasionally, and only 10% rarely reading. This increase indicates that the 
application of constructivist theory, particularly when linked with environmental topics, was successful in 
improving students' reading interest. 

Below is a diagram illustrating the application of constructivist theory in enhancing the reading interest of 
fourth-grade students at Elementary School Unismuh Makassar (Figure 2), particularly in relation to 
environmental themes. 

 

Figure 2. Diagram illustrating the application of constructivist theory 

Student Reading Interest illustrates the progression in students' reading frequency across the first and 
second learning cycles. Based on questionnaire data collected prior to the first cycle, 40% of students reported 
rarely reading outside class hours, 35% read occasionally, and only 25% read frequently. Following the 
implementation of the first cycle, there was a noticeable improvement: 50% of students reported reading 
frequently, 30% occasionally, and 20% rarely. This upward trend continued after the second cycle, with 70% of 
students indicating frequent reading, 20% occasional, and only 10% reporting rare reading activity. These 
results suggest that the integration of constructivist learning especially through the use of environmental-
themed reading materials had a positive impact on increasing students' reading interest. 
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Student Participation in Group Discussions compares levels of student engagement between the two 
learning cycles. Observational data from the first cycle revealed that 60% of students actively engaged in group 
discussions, while 40% remained passive. In the second cycle, active participation rose significantly to 85%, 
with only 15% of students requiring further encouragement to engage. This increase is strongly associated with 
the constructivist approach, which promoted collaborative learning and discussion around environmental 
themes, thereby enhancing student involvement and critical interaction. 

Student Comprehension of Reading Material highlights the improvement in students' understanding of 
texts following the application of constructivist strategies. During the first cycle, assessments showed that 55% 
of students demonstrated satisfactory comprehension, whereas 45% still required additional support. In the 
second cycle, 80% of students exhibited strong comprehension and were able to connect the content with real-
life experiences, while 20% continued to need guidance. The contextual integration of environmental themes 
enabled students to better relate to the reading materials, thereby enriching their comprehension and making 
the learning experience more meaningful. 

Increase in Reading Interest Based on Book Genre depicts the shift in students' genre preferences before 
and after the intervention. Prior to the study, student preferences were distributed as follows: 50% favored 
fantasy and fictional stories, 30% preferred picture books, and 20% chose informational texts. After the 
application of constructivist-based learning, preferences shifted notably—60% of students expressed increased 
interest in folk tales and literature rooted in local wisdom, 30% remained interested in fictional stories, and 
10% preferred informational texts. This change indicates a heightened appreciation for reading materials that 
are culturally and contextually relevant, particularly those addressing local environmental and heritage-related 
themes. 

This shift in interest, comprehension, and participation highlights how incorporating environmental 
themes into the reading material through constructivist methods can make learning more engaging and 
relevant, enhancing both student interest in reading and their understanding of important local and global 
environmental issues. 

Based on the research conducted at Elementary School Unismuh Makassar, the application of 
constructivist theory in reading instruction has proven effective in enhancing the reading interest and 
comprehension of fourth-grade students. Constructivist theory, as developed by Piaget and Vygotsky, 
emphasizes that knowledge is actively constructed by learners through experience, social interaction, and 
contextual engagement. In practice, this approach encourages active student participation through group 
discussions, exploration of relevant reading materials, and reflective learning. Research has shown that small 
group discussion strategies positively impact reading comprehension. For example, a study by Sinaga and Manik 
(2020) found that group discussion significantly improves students’ understanding of texts. This is supported 
by findings from Varita (2020), which revealed that the use of literature circles form of collaborative discussion 
helps students develop a deeper interpretation of reading materials. 

In addition to instructional strategies, the selection of media and reading content also plays a crucial role. 
Incorporating texts that align with students’ cultural backgrounds and local environments such as folklore or 
environmental issues can create a strong emotional and cognitive connection to the text. This is consistent with 
research by Rusmawan et al. (2020), which found that the use of local context and collaborative approaches 
enhances motivation and comprehension, particularly in vocational education settings. Furthermore, the use of 
interactive learning media, such as educational videos, e-books, or digital platforms featuring content based on 
local environmental themes, can enrich students’ learning experiences. These media support various learning 
styles (visual, auditory, etc.) and help foster a sense of ownership and relevance regarding issues in their 
immediate environment. This is important, as one of the core principles of constructivism is meaningful and 
context-based learning. In conclusion, the application of constructivist theory combined with diverse learning 
media and a strong emphasis on local environmental context not only increases students’ reading interest but 
also deepens their comprehension. Therefore, this approach should be further developed and integrated into 
reading instruction curricula, particularly at the elementary school level, such as at Elementary School Unismuh 
Makassar, to ensure that learning becomes more meaningful and relevant to students' everyday lives. 

4. Conclusion 
Based on the research findings, it can be concluded that the application of constructivist theory is effective 

in enhancing the reading interest of fourth-grade students at Elementary School Unismuh Makassar. Through 
an experiential learning approach, collaborative interaction, and relevant reading materials, students became 
more motivated to read. The results show a significant increase in students' reading interest, with 70% of 
students reading more frequently after the second cycle, compared to only 40% before the intervention. Student 
participation in group discussions also improved, rising from 60% in the first cycle to 85% in the second cycle. 
Additionally, students' comprehension of the reading material increased from 55% in the first cycle to 80% in 
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the second cycle. The use of reading materials based on local culture played a crucial role in engaging students 
and fostering their interest in reading. 

Therefore, constructivist theory has proven to create a meaningful and relevant learning environment that 
enhances both students' reading interest and comprehension. The incorporation of materials rooted in local 
culture and environmental themes not only boosted students' engagement but also connected the learning 
experience to their daily lives and the communities they live in. This approach not only strengthens their 
academic skills but also fosters a deeper understanding and connection to the environment around them. By 
integrating local knowledge and environmental topics, students were encouraged to see the value of reading as 
it relates to their own experiences and surroundings. 
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